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INTRODUCTION

Thank you Mr. Ste1ner._Good.even1ng ladies and gent1emen.: ~ '

_‘The theme of this, the Zéth ASCD convention,is "Creatinb)CurerUIa
for Human Futures." In listening in on several of today's action Yabs
~and special sessions, I heard a numbep of(part1c1pants state with both a
passton and commitment, that the first step that must be taken 1n addressing
this theme is for educators to discover themselves, That 1s we must arrive
at an understand1ng of our own purposes, an understanding of the methods
and means we use to try to achieve our purposes, an understanding of the .
4 re]at1onsh1ps between our purposes (methods and means) and those of others, ,‘ ¢
. and an understanding of the effects our actions have on others and_the' .
effects theirs have upon_us. ANl of this must be dOne before we set oUty e
to create the curricula for tomorrow. For, 1t makes no difference what
role you have in the educationqof children and youzh If you 1ntend to |
have a pred1ctab1e and positive influence then you had better know why you

do what you do and what difference it makes--{f any. In other words each
one of us must hold himself or herself accountable for what we do as
individuals and as members of organizations as we create and sustain d t

educat1ona1 env1ronments.

In th1s context, educational accountability is as specific as the e
' 1nd1v1dual and as. broad as the environment w1th1n which schoo]s function._hlh]dig
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What I wuuld 1ike to do this ovening w- and what T tnink might prove ,5"

useful to you ~- 15 to ahnxc uith You some of my thou"hts and ohservationt,‘

on the concept or notion of cducdtional accountahility 80 that you. hopa-:"’
fully, may have a better underbtanding of a much-used hut alro much ahusedff '°

and confused concept, My purpose, put slmply, will be to help you place;'

the concept 1In proper perspoétida."

Most often-the concept of ac;ouztabilifv is raised or presouted by
posing the question, ”Should the tonch01 he hcld accounfahlo?" My answer;f;
1n:simple and straight ~forvard mamaer, is, '"yos, certﬂinlv." But I would
submit thatvthat is not the real guuestion, The veal quobrion. which
largely has- gone unanswoxed has four paan, uamoly' vth do we mean by'
accountability? - who should be he]d accouﬂfable? - For what should
- they be held accountablo? -= and Hov is 1ncreased accountabtlity to be
achieved? ‘ Y

Let me turn first to the quustion, "Uhat do we menn ﬁy nccountugf‘  ‘B
ability?" for it 18 1n the dof:nition -Qfor lack of doiinition . of
this ream that our txonblos be&in.’ Thc word nhcountahility has becomo a

'i;highly-charged texm emoLionally nnd, 1 thi”4£n




‘f, | | . 2
:43 _ : about the eduuﬁtionnlrisrues involvou
I | Contrary to whnt you may think, I would ot dtfine nccountnbility ‘ uf:“
ss being oqunl Lo Leachor evaluation, Nor doos,acoountability equal ”;fi:ffi;f
statewido assessmont pxograms. Nox dooa ncconntability equal management |

~ by objectivcs.; Nor docs nccOuntabiliLy oqunl program budgoting and

‘evnluation. Nor does aCcountability oqual ptrformsnce contraeting.
Each of these elemonts, and many oLhers: way be steps by which increased
_’; _ - accountability is achieved but no one of thcm - in and of itself ---

(X4

necessarily produces accountability. . e T
How, then, do I dofine accountability? Put simply. I would define ,
'; it as the assigning of responsibility for educationsl outcomee. And ini*i*iiff
my definition, I would not 1limit the assigninb of responsibility to claas?~i;if

' room teachers alone, All partios in Lhe schooling procoes L studenta,i‘

'parents, teachers, supcrvisors, administrators board members, tax payers, .
'legislators, the state exocutive office, tho stnte education agency, the

'teacher~training institutions - have speeific rolee and are, or should

be, assigned specific responsibilities in the shared efforts to achieve ‘7$
the desired outcomes of the schooling process. ‘ R |
, AccountabilitYs as 1 have defined 1t, has two essential dimensions -=

,'both of which must be present if an accountability relationship is to bo

‘,established botween any two individuals, 5roups, or agcntiee.ﬁ The first ‘-“"

x“fi3° access to informat
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- nll of it, but Lho major shnre of it.

ror iLéis'with Lhatv xpectntion

public school systoms. And this oxpectation is rofloctod;in'ona of tho

basic themes of the presont accountability movement namely. Everz stg-f

~ dent ie e¥pccted to succeed and tha schools have Lhe prime respons!bility‘>

to make it hqugn. This vicw 1irera11y "puLs the shoe on the othor foot”’;

in roference to the traditional outloo! in many of our public school

L systems which puts the burden of responsibility on tha atudent to get

.

whaL he can from his school. experionce. 1t challeugos one of the major

guarantee of success in some’ terms for every aLudent 1n every ducati

program..‘f'7’

and "who should be heid accountable?“ lct me. offe:ﬁtwo furtha” obs,rva

o
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A participants in the process - and particularly educntors - have a respon
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1able for?" - What 18 the pupil Lo be held accountahle £or? -- The pareht?*x
e ’”: cEo w‘) P ~

than tigorous thought and talk “We have been aatisfied with espousins‘

'»*»v!->

generalities broad goals, and philosophical statemcnts with which [ew‘

would quarrcl. We == and 1 include educntors, parents, and other citlzensﬁ--

'T,answera to the question, QWhat {s it that schools,should do?‘ what 1s it




Tn short, 1 would submit that we huVe‘not dnno a tcrribly'good 1oB of

communicatinb to theo utudont, to Lho parent, nnd to the public the
specific objectives wn 810 soeking to attniu - tho outcomes we are work-’ff

ing toward ond Ior which we ore pchaied to BCLCPL rosponsibility.> Nor

#

have we dono a very good job of niticulating Lhe conditiono which must
prevail and within whioh ve mnst uork if we are. Lo nchieve these out—ifl* -

comes,

And when accountability systoms -~ most of which require4elear end;&"ﬁ

precise statcments os objectives -~ are advocated and adopted we become 5;

douhly threatened ~- for we face the prospect of someone else tel}ing us

what the specific objectives ought to be, ;3; A

Thus, it scems to me that a basic role and responsibility of educators --f
and particularly classroom teachers and school administrators - in the 7"

accountability process is to take the initintive and assume a major role

in articulating what it is they think the children and young people theyi ¢*~ik

serve ought to know and be able to do. Teachers and administrators cannot Lo

afford -= nor should they be content == to relegate this responsibility“

1"‘

entirely ‘to others. But they can rest assured I think that if they don t;{ '
assume this responsibility, someone else will. For another central theme

of the current eccountability movement is incrcased rntionality and preci—~

sion in specifying the goals and objectives to be reached for in the
schooling process. : i,; | - k»  "i. - :
| The final question which I identified is,‘"uow is increased account-75f“"

~vfgability to be achievod?"‘ And it is in this nrea, I suspect. that we




' lnngtr picturo o “j‘hOU‘ takinr iu!o uccount nli of Lhn Pivcoe and ole-'{";zl

'mcnts that muet be considcred if we nre Lo uqe the nccountnbility concept o

. 5' Por exemple, somc propose in overly simplistic fashion, that*

discharge teachers? To improve their sPille and competencies? Or to ff}i«‘r

assuage our constitnencies -~ be they parents, Laxpnyers, or otherjfff‘7ﬂr:
_assume what is perceived by the public as a dcfcnsive posture and a

'.We in Michigan have onlv to look ae far as Detroit and the recent tenther

creased accountability to be aduieved?" Contrary to what many may think.

,basic issue ve fece in education, namely, how can we better provide for

¢

picccq or elenonts, nnd 1his ie mokt oftcn don withont reforence to the f‘i

+
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accountability will be achieved autoanically when we develop and imple-."

s
F

ment teacher evaluation systems -~ and, too ofLon, the advocntee of such
proposals do not botler to ask or address such basic questions ae "What ‘
,,l

are we evaluating teachcre againet? Whet ie ir that can be expected from ‘

teachers? To what purposes will be’ put tne reeults ef the evaluatione? To

,, S . jv

citizens." And teachers and school administralors, on he other hand, ,

reluctence to submit to mcaningfd1 eveluations. And the debate reges.

etrike to see an illustiation cf thie.;

I have no ready and quick answere to the question of, "How is in-'i4.

the so-called Michigan accountabiliLy model does not provide a dtfinitlve

and preciee set of answels. At best, - it serves, we think, a8 a useful

frame of reference, as a Iogical six-etep process for nddreesing the

the edueation of all young peoplc. The procese euggeste that one shonld

?hff;proceed sequentially Lhrough eix"stcpe:4w
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answer to the questlon, "what is it that the nchools should do?” The‘n

first two steps in the model - the identificntion of common goala and

Cog ' .. .4;( e

the developmcnt of perfornancc object{ves - are designed to provido

R
‘» [

answers to thiq basic question. ”he third stop 1n the model ~ which

are we in relation to our goals and objeelees?” "What are our‘ﬁnmet

needs?" The fourth step calls for an analysis of existing dolivery k;fbr

'sysrems or programs, 1nc1ud1ng the exploration of alternatives.’ The

needs are better met aud the schools progrcss toward the attainment of o

their goals. ' | o | | oukﬁ of‘l:f

grams.-

We use it ourselves to look at and deal more rationally with the
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_distric( 1evel, at thae local. dlsL:icL lcvcl, at the ﬂchool leval, nt tho

c1nrs1oom Ievol, nnd even. aL Lho Jndividunl pupil level, WQ think it a

wuseful frame of rofercnce to ]ook at any singio pmogxam or conbinuLion of?:i'ﬂ"

programs,

whilo I am not capousing rhio process pex se, I yuosa I am suggeating

P * L,‘-\ '_f‘
that to achieve 1nc:onsed accountabi]ily in education ‘we ought to follow, L

some logical procedure, we ought to dcve10p a larger frame of refetence cr'
list of checkpoinra, if you will if wa ave Lruly intorested in improvo-
meut. We have to answer, both in gencraI and very spocific torms, the
question of what it is that schools shrould do. We have to assess whero(.
we are in relation to those goals and objootivosa Wa havé”to'desigslori
redesign programs that will move us ‘toward these goals and objectivos.;i
He have to goL tough»mlnded and evaluate whether or not Lheae programs{-
ace offective, And we have to act on thn information from those evalua-‘

_ tions ‘and modify our programs. In short, ve have to approach the whol

have in tho paat. ‘ i
1 have, “in my rcmarks this evening, attempted to shara with you some
of my- views and observations about accountability and accountability
,syatems. I know 1 have not done justice to the topies T hope that I have i
,’set tho issue in proper context.4 I purposofully kept my deacription of
tithe Michigan six-stcp accountability process vory briof - both in the
interests of time and in anticipation of [urthor diacussing it, or any

| of ita asPocts in the interaction poriod, und I would be most happy to :k”




tagged by many as being something of an ogre and lacking tota]]y any*‘

!

“The critics of accountab1]1ty genefai]yﬂ§}¥ile
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téacher behavior. The fact 1s, I think, that carefu1 dispassionate

our institutions sanction 1n their rules and regu1ations.‘ Perhapsa

| educators will use in this effort. In closing. 1et me say that one ;h1ngi‘1i

4 sure: if the schools as 2 major 1nst1tut10n are to he humanized."

w11l not be through haphazard effort. e
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